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PBS KIDS LEARNING FRAMEWORKS

Outline the for children in
the PBS KIDS target age group of 2-8
Align with including Common

Core, NGSS, and Head Start Learning Outcomes Framework

Take into account policy statements from National
organizations like NAEYC, NSTA, NCTM, ILA, etc

Written with in
each specific field, as well as advisors in Universal Design for
Learning, and classroom practitioners




@ PBS KIDS Social Studies Learning Framework
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@ Ready To Learn

PBS KIDS Math Learning Framework Version 2.0
(Revised March 2015)
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PBS KIDS Literacy-English Arts (ELA)

Preschool through Grade 2
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Science Learning Framewor

PBS KIDS Science Learning Framework

Science

The study of the natural world, both living and nonliving, through a process of inquiry that includes observation, prediction, and experimentation leading to understanding/explanation.

The practices that develop the skills, thinking, and language of Scientific Inquiry and Engineering Design.

Asking questions (for science) and defining problems (for engineering)
Developing and using model

Planning and carrying out investigations

Analyzing and interpreting data

Using ics and © g
Constructing explanations (for science) and designing solutions (for engineering)
E ing in arg from evidence
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The study of the structure, beh.

The study of processes that operate on Earth and of Earth’s
place in the solar and the gal

The study of the characteristics and properties of energy and nonliving matter.
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Dynamics
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Evolution: Unity
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Key Components

Three-Dimensional Learning

Science and Engineering Practices

The practices that develop the skills, thinking and language of Scientific
Inquiry and Engineering Design

Disciplinary Core Ideas (Content Domains)

Life Science

Physical Science

Earth and Space Sciences
Engineering and Technology

Crosscutting Concepts
Connections to Literacy, Math, and Social Emotional Learning

Universal Design for Learning (UDL) Considerations



Science Inquiry,

The Engineering Design Process, and

Science & Engineering Practices
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Early Science Learning

Young children and scientists view and
engage in the world in similar ways.

Learning to think deeply rather than
memorizing a lot about a topic

Early conceptions grow and change
with scaffolding

Science and engineering integrates
ractices, knowledge, and concepts
o ! Without thoughtful interventions young P g P

children perceive science to be.... 7 | '
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Elinor’s Town Focus Groups

August 2018 in New Rochelle, NY

Tested with 3- to 5-year-olds

Individual interviews with 20 children and a parent

“Focus Group” with 6 children and their parents



Key Findings: Strengths

« Overall — very positive! And FUNNY!

- High engagement; strong recall and understanding of
the story and curriculum

- Works across the age group, though the older kids get
more out of it

 Gender neutral

* Lots of potential with the characters



London, 5-year-old girl

“[Elinor] was thinking, how does it work? And no one else
was. And then she found the clues!”

“It sticks on some things, but not all the things.”
“IGeorge de Mistral]l was thinking about the seeds and

got the idea in his head. He walked in the nature, and he
wondered about the seeds.”



Some of the
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v When Ari is showing

what his watch can
do to Elinor and Hazel
(around 01:03)

When Ms. Mole is
grabbing different
things instead of her
book (around 2:00)

When Elinor is playing
with the watch strap
and interrupting the

teacher (around 2:40)

are as follows:

v When Elinor is testing
different alternatives
to see what the strap
can stick to (around
04:15)

When they are singing
their song while
trying to solve the
mystery (around
6:20)

When Ari realizes
there are Jots of seeds
stuck to his sweater
(around 7:20)



Some of the

are:

v Toward the very end
of the song, as it feels
that the song is about
to be over but then
continues (around
06:50)

, Where we noticed
children fidgeting a bit more or their eyes wondering away from the screen

V" Right before Ms. Mole
starts telling the

story about George de
Mestral (around 9:56)

v After they decided to
go tell Ms. Mole that
the mystery is solved.
This could be
perceived as the
resolution of the
story (around 08:50)



Some

Elinor was very well liked. She
is perceived as being smart,
curious, and resourceful, She is
also very cheery and playful.

Hazel is perceived as the
studious one. Many children
remembered she was the one
who brought the books to help
them solve the mystery and

that she was also the one
writing the list.

is as follows:

Ari is perceived as cool and
goofy. Children are attracted
to him because he has a “cool
watch” and he has wings and
can fly.

Ms. Mole is also very likeable.
The children enjoyed when she
was grabbing different things
instead of her book. At least
two of the children thought
she was a hedgehog instead of
a mole.




Key Findings: Parent Reactions

 Highly educational

« Appealing themes: beyond the curriculum, parents
liked the social-emotional aspects of the story (i.e.
curiosity, working together with friends to solve a
mystery)

- Content is age-appropriate and fits with PBS KIDS
brand expectations

« Focus on nature is a plus



Parent of a 5-year-old Girl

“It was educational for many reasons. Again,
communication, respect and friendship. Just the real
aspect of them being in the woods. Again, everything [in
the city is] fast-paced. It is great to see the foundation
of what we want for our children. 1liked that they ask
questions to learn. Now she has learned how Velcro
works rather than not knowing. And clues for her to
build on.”



Things To Pay Attention To

Humor
Story attention and pacing

Song and music



In General...

 Please keep the Learning Frameworks in mind
* Representing diversity is important
 Positive modeling all around

- Complex characters, simple stories

* Give the curriculum room to breathe

- Multiple stories that dig into the same concept in different
ways



